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ABSTRACT

The present study aimed at investigating the relationship between
intrapersonal intelligence and oral performance of EFL young
learners. The participants of the study were 60 pupils enrolled in
grade 7 in the first year preparatory in the second semester of the
academic year 2022\2023 at a public school in Fayoum. They
responded to an oral test and an intrapersonal intelligence scale
designed by the researcher. Findings of the study indicated that there
is a positive correlation between oral performance and intrapersonal
intelligence.  According to the reached findings, some
recommendations for further research were suggested and some
pedagogical implications which might assist EFL teachers during
teaching oral performance for preparatory school students were
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English is the language used for worldwide communication, science,
economics, advertising, diplomacy, and one of the most significant
and influential variables in every aspect of life as well. In many non-
English speaking nations, English is also crucial to the education of
learners at different stages. It is believed that one of the requirements
that regularly shows up in job advertising is communication skills.
Hammam (2018) regarded that speaking is the most important skill
of the four language macro skills (listening, speaking, reading, and
writing). It is the means through which learners can communicate
with others to achieve certain goals or to express their opinions,
intentions, hopes, feelings, and viewpoints. That is why, this study
showed that teaching speaking is important because it helps students
acquire EFL speaking skills. Furthermore, if the right speaking
activities are taught in the classroom, speaking can raise general
learners’ motivation and make the English language classroom fun
and a dynamic place to be.

Al-zaharna (2019) stated that oral performance is the productive skill
of utters, phrases, and sentences through which the learner can clarify,
justify, and communicate his thoughts and ideas. This definition
shows the relationship between oral performance and intrapersonal
intelligence as intrapersonal intelligence in defined by Gardner (1983)
as the ability by which one has an understanding of one self, of
knowing who she/he is, what she/he can do, what she/he want to do,
which things to avoid, and which things gravitate toward. This
relationship is assured by Perez and Ruz (2014) ,Shahmohamadi and
Hasanzadeh (2011), Bahgat’s (2012) ,Deutschendorf (2009) who
believed that Intrapersonal intelligence is very related to language
learning inside the classroom and that it has a significant role in
language learning process.

Intrapersonal intelligence is one of multiple intelligences. The eight
intelligences according to Gardner are: Visual-spatial, Linguistic-
verbal, Logical-mathematical, Body-kinesthetic, Musical,
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Interpersonal, Intrapersonal and Naturalistic. According to Ahmad
(2019) , intrapersonal intelligence is the intelligence associated with
the awareness and knowledge of oneself, which involves the ability to
accurately and vividly recreate a picture of themselves. Accordingly,
it is very important inside the classroom as it helps learners to make
judgments and distinctions between their own thoughts, to build
appropriate mental models of themselves and rely on those models
when making decisions about their own lives and their own learning
(Perez and Ruz ,2014).

Statement of the Problem
Throughout reviewing the previous literature, it is clear that oral
performance and intrapersonal intelligence are very related to
language learning inside the classroom and that they have an
important role in language learning process. Thus, investigating the
relationship between oral performance and intrapersonal intelligence
became a necessity and this evokes the following main question:
e What is the correlation between oral performance and intrapersonal
Intelligence?
This main question was branched out into the following sub-
questions:
e\What are the most common oral performance skills required for EFL
first-year preparatory stage students?
e What are the most common intrapersonal intelligence skills required
for
EFL first-year preparatory stage students?
ols there a statistically significant correlation between the mean
scores of oral performance test and intrapersonal intelligence
scale?

Significance of the study
Investigating the correlation between oral performance and
intrapersonal intelligence may contribute in:
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-Helping EFL first-year preparatory stage students to be aware of the
skills of oral performance and the skills of intrapersonal

intelligence.

-Helping EFL teachers to be aware of their students’ most common
skills of oral performance and the skills of intrapersonal

intelligence to
pay more attention to these skills.

-Drawing the attention of teachers to use the suggested treatments
to enhance students’ oral performance skills and their intrapersonal
intelligence.

-Drawing the attention of curriculum designers and specialists to
employ treatments to enhance students’ oral performance skills and

their
Intrapersonal intelligence in the newly designed curricula of

speaking.

Hypotheses of the study

There is a statistically significant correlation between the mean
scores of oral performance test and intrapersonal intelligence scale.
Delimitations of the study:

The current study was delimited to:

e 60 pupils enrolled in grade 7 in the first year preparatory in the
second semester of the academic year 2021\2022 at a public
school in Fayoum Governorate . They were randomly
selected.

Definitions of terms:
The following definitions were adopted in the current study:
Oral performance:

e Oral performance is defined by Al-zaharna (2019) as a
productive skill of utters, phrases, and sentences through which
the learner can clarify, justify, and communicate his thoughts and
ideas. Oral language is the ability to listen and speak. These
essential everyday skills can improve with age-appropriate
instruction and practice ,( Carolina & Astrid ,2018)
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Intrapersonal intelligence:

e Ahmad (2019) defined intrapersonal intelligence as the
intelligence associated with the awareness and knowledge of
oneself, which involves the ability to accurately and vividly
recreate a picture of themselves. Intrapersonal intelligence is
the ability associated with self-knowledge and the ability to
act adaptively based on the self- introduction.

Accordingly, the researcher affirmed that intrapersonal intelligence
is the compass that helps the students to be aware of his educational
orientations as well as his goals in their educational journey and to
control their own behaviors till they reach their end goals.

Review of literature

Oral communication is crucial since speaking a language fluently
indicates that someone has mastered it. For English language majors
who must communicate in English for a variety of reasons and
circumstances, oral English proficiency is especially crucial. For
instance, pupils must participate in English lessons and have
conversations with their professors and peers. They should be able to
communicate clearly, comprehend the goal of communication, share
information in an understandable manner, and actively listen in this
situation (AbdulAziz, 2017).

Oral performance has a variety of characteristics that must be
considered (Aladini, 2020).These capabilities enable teachers to
create appropriate oral production teaching activities that will help
students use the language in real-life settings. Furthermore,
recognizing these traits allows teachers to detect what strategies and
procedures can be used to assist and set up a speaking scenario, as
well as how this feature appears.People not only hear what you're
saying, but also understand the greater meaning of your tone, voice
inflection, emotion, gestures, and body language when you speak to
them face-to-face (Grossman, 2019). Face to face allows the speakers
to receive immediate response.

Interaction is used in face-to-face conversations as well as
mobile/telephone calls. Speaking and listening are the two skills that
are being used. The speakers or listeners may ask for clarification or
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repetition in certain situations. According to BYD (2020), interactive
speaking improves pupils' ability to interact with others via spoken
language. This encourages students to use their listening/reading
comprehension skills in conjunction with their ability to answer
appropriately. The speaker's use of formulaic expressions, hesitation
tools, self-correction, rephrasing, and repetition in real-time settings
makes him/her fluent. Foster, Tonkyn, and Wigglesworth (Foster et.al
2010; Hughes, 2012). The elements listed above assist the speaker in
becoming more aware of how oral production is shaped. Moreover,
many characteristics of speaking abilities fall into one of two
categories: fluency (the capacity to continue speaking automatically)
and accuracy (the accurate use of vocabularies, syntax, and
pronunciations as practiced through various activities).

The factors that demonstrate the capacity to speak English are
influenced by the components of speaking illustrated by
(Rizginingsih and Hadi, 2019). Purpura (2013) described grammar as
a method for predicting a speaker's perfect mastery of the language.
Students must use both oral and written forms of discourse to arrange
accurate sentences. Also,when a person's vocabularies are adequate,
he can communicate successfully both written and audibly.In
addition, thorough comprehension of a language's phonology is
required for totally efficient usage of a spoken language (Pennington,
2014). On the other hand, it is reasonable to conclude that a speaker
who regularly mispronounces sounds creates a significant barrier to
communication (Kelly, 2011).

Fluency is a main characteristic as well .1t is the ability to flow
through a conversation while overcoming all linguistic barriers in
order to convey a message. To be fluent in the language, the speaker
should talk at a reasonable speed with a small amount of delays
(Lackman, 2010). Speaking comprehension, according to Dell and
Gordon (2003), comprises the ability to employ linguistic knowledge
in actual speech as well as the ability to accurately comprehend
information.

Finally, there are some micro skills of communication mentioned by
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Richards (2015) as follows:

1- Orally producing differences among the English phonemes and
allophonic variants.

2-  Creating English stress patterns, words in stress and
unstressed positions, rhythmic  structure, and international
contours.

3-  Using an adequate number of lexical units (words) in order to
accomplish Pragmaticpurposes.

4-  Using facial features, kinesics, body language, and other
nonverbal cues along withverbal language to convey meaning.

In order to assess oral performance, Luoma (2014) provided
three frameworks about general purposes of testing oral
performance skills as follows: Linguistically-oriented,
Communication -oriented and Situation-based task. Oral
tests should be linguistically oriented which means that
vocabulary , grammar and pronunciation, and used
Structured speaking tasks are typically, evaluate linguistic
features particularly pronunciation and grammar. In
addition, oral performance tests could be for the purpose of
communication ; that is , the overall communication activity
in the set book such as telling a narrative or expressing and
defending an opinion, discussing factors that support the
chosen opinion and argue against others, comparing and
contracting things through which advanced oral skills for
description is needed. Also Oral test could be situation-
based task design is typically used in specific-purpose
testing and in vocational and professional education.

Madeson (2010) viewed that the testing of speaking is
regarded as the most challenging of all language exams to
prepare, administer, and score. For these reasons many
educators do not even try to measure speaking skills. They
simply do not know where to begin the task of evaluating
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spoken language. In other words, speaking is probably the
most difficult skill to test. Moreover, Thornbury (2015: 76)
indicated that including speaking skills in a test is so
difficult that it may complicate the testing procedure, both
in terms so its practicality and the way assessment criteria
can be reliably applied. Khater (1997:50) indicated that
speaking is an extremely difficult skill to test. This is due to
the following reasons:

e The elements of speaking are numerous and not always
easy.

e The examiner of an oral production test is working
under great pressure all the time making subjective
judgments as quickly as possible.

e In administration, it is difficult to test large number of
pupils because of the limited time available.

According to Thornbury (2015) there are many techniques
that can be used to assess speaking skills. Some of them
are: loud reading, role play, interviews and use of visual
materials. Loud reading requires learners to read part of text
or a dialogue to examiner. It is used to assess the
phonological aspect of speaking. In role play, learners are
supposed to use their imagination. They are given written
role cards; each card has a person's role in an imaginary
social interaction. Learners are asked to speak according to
the role specified in their role —card. The examiner observes
their response in terms of the whole simulate social context;
also, learners are given a set of instruction before the test to
know what they are supposed to do.

As for Interviews, they are considered the most common
technique for testing the oral performance. It is
characterized by involving a direct and face-to-face
exchange of information. Interviews can be very easy if
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there is a separate room where learners can be interviewed.
Finally, when using visual materials, it is possible to test
speaking using pictures, diagrams, and maps. Through a
careful selection of material, the testers can have control
over the use of vocabulary and the grammatical structures
required.

Accordingly, it can be assumed that speaking is the most
difficult skill to be assessed because it's subjected to
teacher's subjectivity in assessing, its nature and teachers
teach English language speaking through conventional
method which increase students' fears, shyness and anxiety
and decrease their motivation. Thus, the researcher is
required to utilize an accurate rubric in assessing speaking
skills in order to facilitate its evaluation. In addition,
students need to be aware of speaking issues and how to
enhance their speaking abilities. The development of oral
communication abilities is crucial for the growth of literacy
as well as for thinking and learning. Students learn a variety
of skills through talking, including how to organize their
experience and knowledge, identify and solve issues,
investigate and come to understand ideas and concepts, and
express and clarify their thoughts, feelings, and opinions
(Henderson, 2010) and this is the core of intrapersonal
intelligence meaning .

Intrapersonal intelligence is one of multiple intelligences which are
eight intelligences according to Gardner: Visual-spatial, Linguistic-
verbal, Logical-mathematical, Body-kinesthetic, Musical,
Interpersonal, Intrapersonal and Naturalistic. Gardner (1983) stated
that intrapersonal intelligence (self-smart) refers to having an
understanding of one self, of knowing who she/he is, what she/he can
do, what she/he want to do, which things to avoid, and which things
gravitate toward. Ahmad (2019) referred to intrapersonal intelligence
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as the intelligence associated with the awareness and knowledge of
oneself, which involves the ability to accurately and vividly recreate a
picture of themselves. It is the ability associated with self-knowledge
and the ability to act adaptively based on the self- introduction.

Intrapersonal skills consist of five subcategories which constitute the
inner world of emotional intelligence (Deutschendorf, 2009). They
are  emotional self-awareness, assertiveness, self-regard, self-
actualization and independence. The first subcategory of
intrapersonal intelligence is emotional self-awareness which informs
individuals about their thought, emotions, and stimulations.
Awareness of our emotion is necessary for individuals to change
other areas of life. In line with Bar-On (2002), emotional self-
awareness enables individuals to communicate and express their
opinions easily through managing their own feelings.

Assertiveness is the second subcategory of intrapersonal intelligence
which enables people to assert the emotions, thoughts, and beliefs
(Bar-On, 1997). It allows a person to express emotions and present
opinions even though his or her view may run counter to the group
ideal (Deutschendorf, 2009). Assertive people should respect others’
opinions, rights and limitations. They have different ideas, but they
do not try to submit another person; in fact, it is a win/win position
(Shimoff, 2008). As Kawamoto (2007) stated, influencing the
process of communication, assertive skill is a key component for L2
learners. According to Deutschendorf (2009), the main requirement
of assertiveness is the awareness of emotions and a good level of
self-regard.

Self-regard is the next subcategory of intrapersonal intelligence
which enables a person to consider both abilities and disabilities, to
see oneself as what he or she is in the real world and to regard both
positive and negative points (Bar-On, 1997). According to
Deutschendorf (2009), self-regard determines the way people see
themselves, their strengths, and weaknesses. Self-regard is directly
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related to emotional intelligence; consequently, the higher
individuals’ self-regard, the higher their emotional intelligence and
communicative ability (Dong et.al 2013).

The fourth subcategory of intrapersonal intelligence is self-
actualization which paves the way for a person to reach to the
feasible desires through activating one’s potentiality (Bar-On, 1997).
Self-actualization determines what one has attained during the
lifetime compared with what one actually wants to achieve
(Deutschendorf, 2009). To increase your self-actualization, you
should think of the most important things of your life and develop
your most basic goals (Carnegie, 1971). In accordance with Adesida
etal. (2011), the concept of self-actualization inclines people to
communicate smoothly.

The last subcategory of intrapersonal intelligence is independence.
Independent people consult other individuals, but they decide finally
(Bar-On, 1997). They always try to direct their own life and destiny.
They like to make new decisions and create new way of thinking.
They try to consider others’ views and use the information provided
to them. They are not under the pressure of society; rather, they
control their forces and direct them in the right way (Sternberg,
2003).

According to some researchers, e.g., Barman and Roy (2021) ,
intrapersonal intelligence is related to other concepts like decision —
making . It is also related to independence and assertiveness .
According to Deutschendorf (2009), independence completely
corresponds to assertiveness because it allows the individuals to be
courageous, ask for what they want, and insist on their wants. Self-
management skills are completely evident in the process of
independent learning (Vanijdee, 2016). As a result, independent
people can manage their emotions in their interactions. Nelson and
Low (2011) talked about self-esteem and stress management as
important skills for intrapersonal intelligence. These skills, as Liu
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(2009) described, are the ability to handle internal and external
individual emotions.

In addition, Campbell and Dickinson (2017) provided the following
list of characteristics that may be possessed kya person with a highly
developed intrapersonal intelligence as follows:
a. Aware of his/her range of emotions
b. Finds approaches and outlets to express his/her feelings
and thoughts
Develops an accurate model of self
Motivated to identify and pursue goals
Communicates effectively in verbal and nonverbal ways
Works independently
Curious about “big question” in life: meaning, relevance
and purpose

Q@ "o ao

Moran (2019) concluded that intrapersonal intelligence helps students
recognize their strengths and weaknesses, which is essential for
setting goals. Athletes, coaches, and other professionals use
intrapersonal communication to prep-up themselves before major
performances. Today, intrapersonal skills are just as important as
interpersonal skills. It became clear that intrapersonal intelligence is
very important for man in general and especially for a student to have
a better education, so it has always been a matter of investigation
inside classrooms. Agnesiana (2023) identified the teacher's
initiatives to foster students' interpersonal and intrapersonal
intelligence during the learning process. The results of the study
showed that teachers make learning plans in the form of syllabi and
lesson plans, and that they use the right methods, approaches, and
media when teaching to foster students’ development of their
interpersonal and intrapersonal intelligences. The techniques,
approaches, and media employed were extremely effective and can
aid in students' growth of their interpersonal and intrapersonal
intelligence in learning.
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In addition , Perez and Ruz (2014) indicated that intrapersonal
intelligence helps individuals to make judgments and distinctions
between their own thoughts, to build appropriate mental models of
themselves and rely on those models when making decisions about
their own lives. Facilitates access to his/her inner life, essential to
know oneself, allowing self-awareness, self-understanding, self-
motivation and control of behavior, emotions and own forms of
expression. Although it is difficult to assess the extent to which an
individual has more or less developed capacity, you can search for
evidence or indication of it in the way the student uses other
intelligences, e.g. in how they are able to rely on their stronger
points and the degree to which they are aware of their weaknesses,
and to what extent they reflect on their decisions and choices that
perform. Individuals who possess this intelligence have developed a
deep sense of self-confidence and independence and strong will.
Following these assumptions in the classroom the students can
develop a working method exploiting their strong and weak
intelligences, promoting independent learning and increasing their
motivation.

According to Shahmohamadi and Hasanzadeh (2011), intrapersonal
intelligence has a significant role in promoting second language(L2)
learners’ learning process and it can be a good predictor of L2
achievement. It enables L2 learners to understand the internal
features of the self. Bahgat’s (2012) study aimed at determining if
the interpersonal and intrapersonal intelligence are significant in
language learning. Mean score comparison revealed there was a
relationship between these intelligences and language learning. It
was also indicated males’ intrapersonal and females’ interpersonal
intelligences helped them outperform their peers in a language test
that supported Gardner’s treating of personal intelligences as
independent.

According to Deutschendorf (2009), knowledge of the inner states

« 946 N



2 2024 S pl-gaalall 22l pde (el alaall - mail]§ i ) ol gl G A0

_

enables people to deal with the others and surroundings. Therefore,
an awareness of the inner feelings, motivation, and views is in the
heart of intrapersonal abilities (Williams and Burden, 2010).
Intrapersonal intelligence leads L2 learners to learn the target
language better and enables L2 teachers to improve the given
teaching method (Littlemore, 2011). Intrapersonal abilities can
support L2 learning by tapping into the intrapersonal talents of L2
learners.So it can be concluded that intrapersonal intelligence is
very relevant to learning in general and language learning in
particular.

Method
1. Participants of the Study
A total of 60 students :30 males and 30 females participated in the
study .They were enrolled in grade 7 in the first year preparatory in
the second semester of the academic year 2021\2022 at a
governmental school. They were randomly selected from one of
Fayoum governmental preparatory schools, namely Dar El Salam
preparatory School. The participants had been learning English for a
period of 6-8 years.
Data collection and analysis
60 records of 60 students in the first year preparatory responding to
the oral performance test and 60 sheets of intrapersonal intelligence
scale of the same students were collected and analyzed for the current
study. These students were asked to respond to six oral questions in
the oral test and 26 statements in the intrapersonal intelligence scale .
Instruments for data collection:

e A scale to measure learners’ intra- personal intelligence

e A test to measure learner's EFL oral performance.

e An EFL oral performance scoring rubric to assess the test

answers.

Construction of the oral performance test
The oral performance test aimed at assessing students' oral
performance .For constructing the test, the researcher:
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¢ Reviewed previous literature related to testing oral

performance of EFL students, for example, Thornbury (2015) ,
Luoma (2014) and Madeson (2010).

¢ Reviewed some international tests designed to test the oral
performance of EFL students. These tests are like the ILETS

and TOEFL tests.

Objectives of the oral performance test

This test was used to assess students’ oral performance.

Instructions of the test

Test instructions were clear and simple so that students can
understand them easily. The instructions asked students to listen to
each question carefully before starting to answer. The time assigned
for the test is (10) minutes. The total mark assigned for the test is
(160) marks.

Content of the Test

The test consisted of six questions to assess learners’ EFL oral
performance skills. Each question required learners to look at pictures
and listen carefully to the examiner. The first question was
"Interviewing the students”, learners were asked to answer some
questions about their own life. The second question was
"description”. Students were asked to describe their fathers' physical
features, their personalities and the place where they live. The third
question was "Shopping", learners were asked to respond to some
situations in a clothes shop, a shoe shop, in a supermarket or in a
restaurant. The fourth question was “debating", learners were asked to
express their opinions, defend them against opposite ones. The fifth
question was about "comparing”. Learners were asked to compare
their school with a school in a picture. The last question was about
"comparing”, learners were asked to describe their daily routine and
compare it with their teacher.

Validity of the Test
To measure the test validity, it was submitted to TEFL professors,
assistant professors, lecturers and EFL testing specialists to evaluate
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its tasks in terms of content appropriateness and skills measured.
Moreover, the jury members were asked to evaluate the test as a
whole in terms of: (a) number of tasks and appropriateness to the
functions measured, (b) suitability of the tasks to first year
preparatory learners' linguistic level and (c) suitability of the test to
measure the intended skills. The test proved to be mostly a valid one,
as it measured what it was intended to measure in most cases.
However, one of the jury members recommended, reducing the
number of questions. Another one recommended applying the test
through an audio device where the students listen to the question then
they answer .A third one recommended reordering some questions,
for example, he recommended putting the questions asking about the
students' personal information at the beginning of the test.

Internal consistency of the test

The internal consistency of the test was measured by calculating the
correlation between the marks of the speaking skills and the total
mark obtained from the pilot test. The researcher used SPSS analysis,
version (21), and the correlations were as the following:

Sig level Correlation Oral performance skills 2
with total
0.01 0.96** (initiation in the discourse) 1
0.01 0.90** (generating ideas) 2
0.01 0.97** (vocabulary) 3
0.01 0.95** (structure) 4
0.01 0.87** (pronunciation) 5
0.01 0.79** (maintaining social functions) 6
0.01 0.88** (Fluency) 7

The sign (**) means that the skill is significant at (0.01)
It was clear from the above table that the correlation between oral
performance skills and the total mark of the oral performance test
ranged from ( 0.96: 0.88) and all these correlations are statistically
significant at (0.01). This shows the internal reliability of the oral
performance test.

949 ;



#2024 Jih-geadl 33l e aldl) ol iy gl g gl s o

K _/

Timing of the Test

After piloting the test, the researcher specified the time needed for
answering the test by adding the time taken by the first student
finishing the test to the time taken by the last one, and dividing the
whole time by two. The average time needed for answering the test
was 20 minutes.

Intrapersonal intelligence scale

Aim of the intrapersonal intelligence Scale:

The intrapersonal intelligence scale was designed by the researcher
with the aim of measuring the intrapersonal intelligence of the first
year preparatory learners.

Design of the intrapersonal intelligence test

Having reviewed a number of studies on intrapersonal intelligence,
for example, Gardener (1983) , Ahmed (2019), Campbell and
Dickinson (2017) and Deutschendorf (2009). Then he designed an
intrapersonal intelligence scale, taking into account the following
points:

e Utilizing clear items.

e Utilizing simple and direct items.

o Addressing all skills of intrapersonal intelligence.

¢ Utilizing items that are positively and negatively worded.
Content of the intrapersonal intelligence Scale

The scale consisted of 26 items that belong to four main dimensions.
These dimensions are: self- knowledge, self —control, adaptability and
self- motivation. The researcher defined these dimensions as follows:
Self —-Knowledge:

The ability to be aware of your emotions, your behaviors, your
guiding principles, your strengths and your weaknesses
Self-control:

The ability to control your bad feelings such as your frustrations and
to control your temper in order to be socially accepted by people.
Adaptability:
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Building good social and occupational relationships and fitting in an
environment through adapting with the changes or the challenges that
one may face
Self-Motivation
The ability to find the resources within oneself in order to become
and remain motivated.

Validity of the intrapersonal intelligence Scale

After reviewing the related literature; Deutschendorf (2009) ,
Barman and Roy (2021) , Nelson and Low (2011) , Vanijdee (2003),
Epstein ( 2015), Sadiku et.al (2021) , Campbell (2017) , Mowat
(2018) and Moran(2019) , the researcher built the scale. It consisted
of four dimensions: self- knowledge, self —control, adaptability and
self- motivation which were defined operationally. Then, the
researcher formulated some statements for every dimension based on
their operational definitions.
Content Validity
To ensure the validity of the scale, it was submitted to specialized
jury members in the field of curriculum and instruction (TEFL). The
jury
members were asked to judge it regarding the following:
1. Relatedness of the dimensions to the general term (intra-personal
intelligence)
2. Relatedness of sub-items to each general dimension.
3. Clarity and wording of the statements.
4. The suitability of the scale as a whole for assessing intrapersonal
intelligence
The scale was modified according to the jury members' comments
and suggestions. Most suggestions were to reduce the number of the
statements introduced in each dimension and to introduce them in a
more simple language to fit the language level of the participants.
Also, they recommended that the researcher should translate the scale
for the students into Arabic.

Reliability of the intrapersonal intelligence Scale
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For maintaining the reliability of the scale, it was piloted on a group
of first year prep students. The current study made use of Cronbach
Alpha method to establish the reliability of the scale. The reliability
level of the scale as a whole was 83 which is an acceptable level of
reliability. The Table below shows the reliability values of the four
dimensions of the scale and of the scale as a whole.

dimensions Correlation | significance level

coefficient
Self- knowledge .089™" 0,01
Self -control .081™ 0,01
adaptability .090™ 0,01
Self- motivation 078" 0,01

Administration of the intrapersonal intelligence Scale

After establishing the validity and reliability of the scale, it was
administered to the group on 20", April, 2022. The purpose of this
administration was to identify their intrapersonal intelligence level.
So, the learners' answers were collected and statistically analyzed.
Findings and Discussion

Statistical analysis

In this section, the researcher presented the results of the study. The
results were displayed in a way that provides answers for the study
question; namely:

e Is there a statistically significance relationship between the oral
performance and intrapersonal intelligence?

Testing the hypothesis:

Results of the first hypothesis stated that:

“There is a statistically significant relationship between oral
performance and intrapersonal intelligence.” For testing the first
hypothesis, the researcher calculated (t) value to find out the
relationship between oral performance skills and intrapersonal
intelligence dimensions.

The relationship between oral performance skills and the

952 D



e 2024 Japl-geabad) daall- ylie el alsal)

-
s

il |9 et o | 0 ik 10 | et b k)

dimensions of intrapersonal intelligence.

Intra-

Dim Self- | Self - adaptabili Self - || personal
Kills | knowled | contr P t motivati | intelligen

ge ol y on| ceasa

whole

Initiating in

the
discourse

Generating
ideas

Vocabulary

Structure

Pronunciati
on

Maintainin

g social
functions

Oral
performan

0.54™

ce skills as
a whole

To validate the hypothesis, the researcher calculated the correlation
coefficient between the scores of the participants in the oral
performance skills test and their scores in the intrapersonal
intelligence scale. The researcher also calculated the Pearson
correlation coefficient, where the value of the correlation coefficient
between them was (0.54**), which is a significant one at the level of
(0.01). This indicates that the relationship between oral performance
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skills and intrapersonal intelligence is a positive correlation at (0.01)
level. In addition, the table shows that the strongest relationship
between the oral performance skills as a whole and the individual
dimensions of intrapersonal intelligence is with self —control
(0.80**). This means that when EFL learners' self-control increases,
their oral performance is increased as well. and the weakest
relationship is with self —knowledge (0.39%). The table also shows that
the strongest relationship is between structure skill and self -control (
0.82**) while the weakest relationship is between maintaining social
functions skill and self-knowledge (0.26)

In Addition, the table shows that the strongest relationship between
initiation in the discourse skill and the dimensions of intrapersonal
intelligence is with self —control (0.78™) while the weakest
relationship is with self- knowledge (0.38™). As for the relationship
between generating ideas and dimensions of intrapersonal
intelligence, the table shows that the strongest relationship is with self
— control (0.73™) and the weakest one is with self- knowledge (0.367).
As for the vocabulary skill, the strongest relationship is with self -
control (0.81") while the weakest one is with self — knowledge
(0.40" ‘For the structure skill, the strongest relationship is with self —
control (0.82**) while the weakest one is with self-knowledge (036%*)
. For the pronunciation skill, the strongest relationship is with self-
control (0.67°") and the weakest one is with self —knowledge (0.27).
For the maintaining social function skill, the strongest relationship is
with self -control (0.60™) while the weakest one is with self-
knowledge (0.26). For the fluency skill, the strongest relationship is
with self - control (0.68**) while the weakest one is with self-
knowledge (0.45")

On the other hand, the table shows that the strongest relationship
between the intrapersonal intelligence as a whole and the individual
skills of oral performance is with maintaining social functions
(0.65™). The weakest relationship is with pronunciation (0.39™)
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Discussion:
The present study aimed at investigating the relationship between oral
performance and intrapersonal intelligence of EFL First year
preparatory students. The results of the study revealed that there is a
positive relationship between oral performance and intrapersonal
intelligence.

These results are in accordance with Rizginingsih and Hadi's (2019)
study , which asserted that multiple intelligences-based Instructions
have affected speaking skills EFL students .They developed a
multiple intelligences-based program to enhance the speaking skills
paying due attention to the individual differences among students.
The sample of the study consisted of sixty fourth-year perspective
students of English. The Quasi- experimental research design was
used in the study as the researcher used the one group post-test to
assess the usefulness of using this approach. Results of the study
proved the effectiveness of Multiple Intelligences-(MI) On
Developing Speaking Skills of the 9 th Grade Students’ of MTs Al-
Ihsan Jakarta Barat.

The results also come in line with the study of Afshar and Rahimi
(2016) which tried to investigate the relationship among reflective
thinking, emotional intelligence which is similar in its core to
intrapersonal intelligence ( Goleman (1995), defined emotional
intelligence as “abilities such as being able to motivate oneself and
persist in the face of frustration, to control impulses and delay
gratification; to regulate one’s moods and keep distress from
swapping the ability to think; to emphasize and to hope’’, ) and
speaking ability of English as a Foreign Language. 150 Iranian EFL
university students majoring in English language were randomly
selected as the participants of the study who completed the Reflective
Thinking Questionnaire (RTQ) developed by Kember et al., (2000),
filled out the Bar-On (1997) emotional intelligence questionnaire and
sat an interview, the results of which were checked against IELTS
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Speaking Skill Test descriptor. The results of multiple correlation
analyses indicated that there was a significant positive association
among: a) reflective thinking, emotional intelligence, and speaking
ability, b) all fifteen components of emotional intelligence and
speaking ability, c) all fifteen components of emotional intelligence
and reflective thinking of participants. Furthermore, the results of
multiple regression analyses indicated that both reflective thinking
and emotional intelligence significantly predicted speaking ability
with the latter being a stronger predictor.

In addition , Geng, et.al.'s, (2016) examined the role of emotional
intelligence in second language learning and its effect on productive
language skills: speaking and writing. At the end of the academic
year, 150 students from different disciplines of the university and
studying English as a foreign language in the School of Foreign
Languages were asked to complete the Emotional Intelligence
Inventory (EQ-i).Collected data were matched with the students’
academic scores in speaking and writing. Predicting foreign language
learning success from emotional intelligence variables produced
divergent results. When EQ-i variables were compared in groups
(successful vs. unsuccessful) who had achieved very different levels
of academic success and scores in different skills, foreign language
learning was strongly associated with several dimensions of
emotional intelligence. After calculating each participant’s emotional
intelligence scores and their success in speaking and writing skills,
their scores were compared to the variables selected for the study and
each other. A positive and close relation between EQ and foreign
language proficiency could be drawn out according to the results.

Also the results are in accordance with the study of Syahri, et.al.,
(2017). This study was aimed to investigate the evidence about
intrapersonal

intelligence, learning styles, and self-confidence to speaking ability.
The population of this study was all the second semester students of
English Education Study Program of PGRI University of Palembang
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with the total of 60 students. To collect the data, there were two kinds
of instrument used. The first instrument was questionnaire used to
collect the data of
students’ intrapersonal intelligence, learning styles, and self-
confidence. The second instrument was a speaking test to collect the
data of students’ speaking ability. And the result indicated, there was
significant correlation between intrapersonal intelligence and
speaking ability with the correlation coefficient (r) was .965, between
self-confidence and speaking ability it was also shown that the level
of correlation was high category (r) .989, but there was not any
significant correlation between learning styles and speaking ability
with the correlation coefficient (r) was -.112. There were significant
correlation among intrapersonal intelligence, learning styles, and self-
confidence on speaking ability with the level of correlation analysis
was in positive category (r) .991. The result suggested that
intrapersonal intelligence, learning styles, and self-confidence
significantly correlate with speaking ability. Similarly , Adityas
(2016) assured that language competence can be achieved by
developing students’ intelligences .

Conclusion and implications for practice

It was argued in this study that English language teachers should
utilize better approaches, activities and methods during teaching
speaking in order to improve students’ oral performance skills and
their intrapersonal intelligence. They should provide students with
several useful speaking activities and techniques that would assist in
promoting their English speaking sub-skills and their intrapersonal
intelligence. Additionally, they should select the most enjoyable and
attractive ways for teaching to create stress-free learning contexts for
students to participate in the class activities. In order to achieve this,
teachers must Dbe well-trained in identifying students’ oral
performance skills and they must have the ability to use effective
teaching strategies and activities that best treat these linguistic
deficiencies. Also, they must focus on the techniques that highly
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concentrate on the speaking and students- centered-approach
Furthermore, teachers should expose their students to authentic
speaking tasks that will help them expand their vocabulary and speak
well.

Suggested topics for further research:

- Investigating the relationship between writing skill and intrapersonal
intelligence.

- Investigating the relationship between oral performance and other
intelligences like interpersonal intelligence or other types of
intelligence.

- Investigating the relationship between oral performance and
intrapersonal on EFL students of the other stages: primary or
secondary stages.

References

Abdulaziz, K. M. (2017). Communication Repair Strategies for
Enhancing EFL Pre-Service Teachers’ Oral Performance
and Linguistic Self- Efficacy, Doctoral dissertation, Faculty
of Education, Fayoum University, Egypt.

Afshar, H. S., & Rahimi, M. (2016). Reflective thinking, emotional
intelligence, and speaking ability of EFL learners: Is there a relation?.
Thinking Skills and Creativity, 19, 97-111.

Agnesiana, B., Susanto, S., Mahendika, D., Rumfot, S., &
Sukmawati, E. (2023). The Analysis of Teacher Efforts to Developing
Students Interpersonal and Intrapersonal Intelligence in Learning
Activities. Journal on Education, 5(4), 11661-11666.

Ahmad, N.H. (2019). Kecerdasan Intrapersonal. Retrieved from
http://ragabligaster01.blogspot.com/2012/03/kecerdasanintrapersona
l.

Aladini, A. (2020). A Suggested Program Based on CLIL and Drama
and its Effect on Improving 9th Graders' English Speaking Skills and
Their Self- Efficacy (Doctoral dissertation, IUGAZA).

958 D



02024 Ji -] 338l e a3l dadl - asiall it} dnela ilae

\

Al-Zaharna, Kh. (2019). The Impact of Using SIOP Model Based on
Active Learning on Developing English Language Speaking Skills
Among Six Graders (Unpublished M.Ed. thesis). IUG.

Argawati, N., & Suryani, L. (2017). Teaching writing using think-
pair-share viewed from students’ level of risk taking. English Review:
Journal of English Education, 6(1), 109-116.

Ashour,J.,(2014). the Effect of using a videoconferencing-based
strategyon UNRWA 9" graders' English speaking skills and their
attitudes towards speaking. The Islamic University of Gaza. Gaza.
Barman, P. ., & Roy, A. . (2021). Intrapersonal Intelligence and
Decision-Making Ability of Higher Secondary School Students.
MIER Journal of Educational Studies Trends and Practices, 11(2),
343-367. https://doi.org/10.52634/mier/2021/v11/i2/1951

Behjat, F. (2012). Interpersonal and intrapersonal intelligences: Do
they really work in foreign-language learning?. Procedia-Social and
Behavioral Sciences, 32, 351-355.

BYD. (2020). Interactive speaking. English language center. UK.
Available online: retrieved, from:
https://elc.byu.edu/curriculum/learning_ experience.

Campbell, L., Campbell, B., & Dickinson, D. (2017). Teaching &
Learning through Multiple Intelligences. Allyn and Bacon, Simon and
Schuster Education Group, 160 Gould Street, Needham Heights, MA
02194-2315 (Order No. H63373, $27.95, plus shipping and handling).
Carolina , B ., &Astrid , R . (2018) . Speaking activities to foster
students’ oral performance at a public school. Canadian Center of
Science and Education.11, 4742 -4750. doi: 10.5539/elt.v11n8p6.
Deutschendorf, H. (2009). The other kind of smart: Simple ways to
boost your emotional intelligence for greater personal effectiveness
and success. New York: American Management Association.

Epstein, M. (2015). Measuring emotional intelligence: Where we are
today. Montgomery: Anbum University of Montgomery, School of
Education.

959 ;


https://doi.org/10.52634/mier/2021/v11/i2/1951
https://elc.byu.edu/curriculum/learning_%20experience
https://elc.byu.edu/curriculum/learning_%20experience

#2024 Jih-geadl 33l e aldl) ol iy gl g gl s o

K _/

Epstein, M. (2015). Measuring emotional intelligence: Where we are
today. Montgomery: Anbum University of Montgomery, School of
Education.

Foster, P., Tonkyn, A., & Wigglesworth, G. (2000). Measuring
spoken language: A unit for all reasons. Applied linguistics, 21(3),
354-375.

Gardner (1983). Frames of Mind: The Theory of Multiple Intelligence
(Basic Book,New York, 1983)

Geng, G., Kulusakh, E., & Aydin, S. (2016). The relationship
between emotional intelligence and productive language skills. The
Reading Matrix: An International Online Journal, 16(1), 91-105.
Grossman, D. (2019). Face-To-Face Communication: 6 Reasons to
Lead in Person. The Grossman  group. Available  online:
https://www.yourthoughtpartner.com/ blog/bid/44390/leading-in-
person-6- reasonsto-communicate-face-to-face.

Hammam, D. (2018). A Mobile Assisted Language Learning Program
(MALL) for Developing Some Speaking Skills of First Year secondary
School Students in Alexandria. Unpublished M.Ed. Cairo:
Educational Studies Department. Institute of Arab Research and
Studies.

Henderson, S. (2010). Integrating Oral Communication Skills
into  Everyday  Learning. Retrieved  (17-9-2016) from
https://languageandliteracytheoryandpractice.wikispaces

.com

Kawamoto, F. (2017). Assertive communication in Japanese English
learners. Jiyugaoka Sanno College Bulletin, 1(9), 57-64

Kelly, G. (2011). How to Teach Pronunciation. Harlow: Pearson
kember goleman Stenberg 2003 Bar on Don Et al Kawamoto
Shimof Thornbay

Lackman, K. (2010). Activities for improving speaking. England:
United Kingdom Educational consultants.

Littlemore, J. (2011). Metaphoric intelligence and foreign language
learning. Humanizing Language Teaching, 3(2), 1-18.

Liu, J. (2009). Assessing EFL learners’ interlanguage pragmatic
knowledge: Implications for testers and teachers. Retrieved August

960 D



https://www.yourthoughtpartner.com/%20blog/bid/44390/leading-in-person-6-
https://www.yourthoughtpartner.com/%20blog/bid/44390/leading-in-person-6-
https://www.yourthoughtpartner.com/%20blog/bid/44390/leading-in-person-6-reasonsto-communicate-face-to-face

2 2024 S pl-gaalall 22l pde (el alaall -0 i1y e sl ol el Aol o

_

13, 2014, from the World Wide Web:
http://www.nus.edu.sg/celc/publications/liu Vol15.pdf

London: Cambridge university press
Luoma, S. (2004). Assessing Speaking. Press.MET, 10(2), 25-29.
Madson, L., & Vas, C. J. (2003). Learning risk factors for suicide: A
scenario-based activity. Teaching of Psychology, 30(2), 123-126.
Moran, S. (2019). Purpose: giftedness in intrapersonal intelligence.
High Ability Studies, 20(2), 143-159
Mowat, J.G. (2019) Supporting the transition from Primary to
Secondary school for pupils with social, emotional and behavioural
needs: a focus on the socio-emotional aspects of transfer for an
adolescent boy, Emotional and Behavioural Difficulties, 24:1, 50-
69, DOI: 10.1080/13632752.2018.1564498
Nelson, Darwin & Low, Gary. (2011). Emotional intelligence:
Achieving academic and career excellence.
Pennington, M. C. (2014). Phonology in English language teaching:
An international approach. London: Routledge.
Perez, M. D. M. P., & Ruz, N. R. (2014). Intrapersonal intelligence
and motivation in foreign language learning. European Scientific
Journal, 10(17).
Perez, M. D. M. P., & Ruz, N. R. (2014). Intrapersonal intelligence
and motivation in foreign language learning. European Scientific
Journal, 10(17).
Purpura, James Enos (2021) “A Rationale for Using a Scenario-Based
Assessment to Measure Competency-Based, Situated Second and
Foreign
Language Proficiency”, in Monica Masperi, Cristiana Cervini, Yves
Bardiére (eds.) Evaluation des acquisitions langagiéres : du formatif
au certificatif, mediAzioni 32: A54-A96,
http://www.mediazioni.sitlec.unibo.it, ISSN 1974-4382.
Richards, J., & Rodgers, T. (2015). Approaches and methods in
language teaching.

961 ;


https://doi.org/10.1080/13632752.2018.1564498

? 2024 Jy-pebid) 2l e el aladll (\m il e 5l ol o] Aol e

Rizqginingsih, S., & Hadi, M. S. (2019). Multiple Intelligences (Ml)
on Developing Speaking Skills. English Language in Focus
(ELIF), 1(2), 127-136.

Sadiku, M. N., & Musa, S. M. (2021). Intrapersonal intelligence. In A
Primer on Multiple Intelligences (pp. 95-106). Springer, Cham.
Shahmohamadi, F., & Hasanzadeh, R. (2011). Emotional intelligence
and its predictive power in Iranian foreign language learners'
language achievement. International Conference on Social Science
and Humanity, 5, 1-5.

Syahri, 1., Mulyadi, M., & Novitasari, A. (2017). THE
CORRELATION AMONG INTRAPERSONAL INTELLIGENCE,
LEARNING STYLES, SELF-CONFIDENCE, AND SPEAKING
ABILITY OF THE SECOND SEMESTER STUDENTS OF
ENGLISH EDUCATION STUDY PROGRAM OF PGRI
UNIVERSITY OF PALEMBANG. ELTE Journal (English
Languange Teaching and Education), 5(2), 16-28.

Vanijdee, A. (2016). Thai distance English learners and learner
autonomy. Open Learning, 18(1), 75-84

Williams, M., & R. Burden. (2010). Psychology for language
teachers. Cambridge University Press

962 D



2024 S pal-paalall 2aall- pde ol alaall Y. giadly 045 podall gl Analp it

—

s Al Galdtiia

Oaleiall (5ol pads Canall clSH) WD) s ) Adlal) Al e
e i My gddll agildly duial AAC Lplat) Al el bl
S o) Jeadl) & golae¥) J¥) Crall b AUy Wil ((60) Al
o) 2y agulll Ailas 3 daesSa duyre 3 202312022 bl alall
O lagaraal 2 padd Gedall A (ubiag gad Hloal) ) diall OO
Oaall 2SN o dula] Al lia o ) Al w8l c)lily Gl gk
Gloasill ans Luhall ol 38 bl Gl Gy gadl) elYly ads
Pl dia) GRS Aplat) Al dee del Ly A dugall cliulalls
2oV Gulaall GO gadl) e B pgans )

i el (KA, i) olaY) :dalidal) cilalsl)

963
)



